SLA


1. What are the general views on the similarities and differences between of first language acquisition and second language learning?
According to Saville-Troike (2006), the general views on this topic are an amalgamation of research from a variety of fields.  The psychologists and psycholinguists have researched the mental or cognitive processed involved, as well as how the languages are represented in the brain, while social psychologists focus their attentions on group-related phenomena like identity, social motivation and the interactional and larger social contexts of learning.  Linguists, on the other hand, focused on the similarities and differences in the characteristics of the languages learned and the linguistic competence and performance of learners, while sociolinguists were most interested in variability in learner linguistic performance and the extension of the study of communicative, or pragmatic competence.  These areas of study were integral in shaping what we know about the similarities and differences between FLA and SLL.
First and second language acquisition are both similar and different processes characterized by systematicity and variability. Second language linguistic development appears in many instances to mirror the first language acquisition process: learners include rules, generalize across a category, overgeneralize and proceed in stages of development. However, in the midst of all this systematicity, there is an equally remarkable amount of variability in the process of learning. The variability of second language is distinguished by a host of cognitive, affective, cultural and contextual variables that are sometimes not applicable to a first language learning situation.  

Systematicity 

One of the assumption of a good deal of current research on child language is the sistematicity of the process of acquisition. When the utterances produced by L2 learners are examined and compared with target norms, they are often condemned as full of errors or mistakes. Traditionally, language teachers have often views these errors as the result of carelessness or lack of concentration on the part of learners. If only learners would try harder, surely their productions could accurately reflect the target language rules which they had been taught. In the mid-twentieth century, under the influence of behaviorist learning theory, errors were often viewed as the result of 'bad habits', which could be eradicated if only learners did enough rote learning and pattern drilling using target language models. One of the big lessons which had been learned from the research of recent decades is that though learners' L2 utterances may be lacking in system. Errors and mistakes are patterned, and though some regular errors are due to the influence of the first language, this is by no means true of all of them, or even a majority of them. Instead, there is a good deal of evidence that learners work their way through a number of developmental stage, from very primitive and deviant versions of the L2, to progressively more elaborate and target like versions. Just like fully proficient users of a language, their language productions can be described by a set of underlying rules; these interim rues have their own integrity and are not just inadequately applied versions of the TL rules. This systematicity in the language produced by L2 learners  of course paralleled in the early stages through which first language learners also pass in a highly regular manner. 

Variability 

At each stage learners have their own language systems. The nature of these learner systems maybe different from that of the target language. Even if they are idiosyncratic and constantly changing, they are none the less systematic. Learners' sentences come from the learners' own language system; their L2 speech shows rules and patterns of its own. Learner language (interlanguage) systems are presumably indeed unstable and in course of change; certainly they are characterized also high degree of variability (Towell and Hopkins, 1994). Most obviously learners' utterances seem to vary from moment to moment in the type of 'errors' which are made, and learners seem liable to switch between a range of correct and incorrect forms over lengthy periods of time. For example, a child learner of English as L2 who seemed to produce the utterances no look my card, don't look my card interchangeable over an extended period (Ellis, 1985). Here, in contrast to the underlying systematicity earlier claimed for the development of rules of negation, we see performance varying quite substantially form moment to moment. Like systematicity, variability is also found in child language development. However, variability found among L2 learners in undoubtedly more 'extreme' than that found for children as a central feature of learner interlanguage which L2 theories will have to explain. 

Affective variables 

These are variables related to the emotional situation of the learner. They basically relate to their feelings about the target language and institutions related to that language. Traditionally affective variables were linked to the idea of motivation, but recently in current brain research motivation, itself has undergone a kind of transformation into a cognitive system all it own. For many researchers consciousness and motivation are seen as being part of the same function and it is this system of consciousness/motivation which regulates and drives all other cognitive systems. Thus it is not possible to underestimate the importance of such affective variables. 

Cognitive variables 

Cognitive variables relate to the learner`s brain as is determined by their past experience both with the target language and with the world in general. Thus variables related to cognitive styles and strategies are derived form the learner`s experiences of success and/or failure in all the different endeavours they have undertaken. All this experience is encoded in the brain`s structure and determines what the brain likes to do and how it perceives things. It must be understood that in this view, proposed above, the brain is interpreted as a fluid organism. This means that the brain, or really do connections within the brain, are in a constant state of flux. They're constantly changing, from second to second, based on information which is coming in both from the outside world and also from the systems already present inside the brain. It is in this way, I propose, that cognitive variables arise and come to dominate the entire process of learning, and the living, in a somewhat systematically way.
Social variables 

These are variables determined by the social environments in which the learner lives or feels a part of. These exist at different levels such as the national, regional local, family, social class, etc. Each of them plays an important part of determining both the affective as a well as the cognitive variables of a learner. 
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2. How does age affect language learning?
Children, adolescents and adults have neurological, cognitive and psychological differences in language learning. Children are generally observed to be intrinsically better learners, while adolescents and adults have developed cognitive skills and self-discipline which enable them to utilize a greater efficiency in the acquisition of a larger volume of comprehensible input within the same exposure time period, on the other hand, they may be more greatly affected by the other factors in language learning. The difference in the learning process demands different approaches to instructing learners of different age groups. 

Children 

Children generally are not consciously interested in language for its own sake and

usually tend to direct their interest towards things that are easy for them to understand.

They possess a natural desire to actively participate in the social life around them that

helps them to learn new languages. If they know how to pronounce a word it is easy for

them to add it to their speaking vocabulary, the immediate uses of the language makes

for communicative confidence. According to J. Piaget's theory of cognitive

development stages (Ginsburg & Opper, 1979), children process languages generally

through sensory experience, and intelligence develops in the form of motor actions,

young learners receive more concrete input. Therefore their instruction should

preferably involve concrete references in the language being taught and actively

engaging tasks. Well instructed immersion gains much more effect.

On the other hand, with children in the concrete operational stage, learning 

activities should involve exercises of classification, ordering, location, and conservation

using concrete objects. Children are relatively more field-dependant, so teachers should

use direct methods and try to provide a rich and stimulating environment with ample

objects to play with. Along with audio visual aids, all kinds of sensory input are

important. Game-like language learning activities are an excellent, even essential, part

of a program of children's learning activities. Children in general learn well when they

are active and when action is channeled into an enjoyable game, they are often willing

to invest considerable time and effort in playing it (Ur, 1996).

As Ur (1996) also points out this is not to be confused with the situation where the language learning activity is called a "game" which conveys the message that it is just fun not to be taken too seriously, a message which is likely to be anti-educational and potentially demoralizing. The conclusion to be drawn from this is that a teacher needs to be aware of children's learning strategies and have the appropriate techniques for conducting classroom-learning activities. Without such knowledge, learning efficiency will be seriously impaired as can be seen in numerous schools teaching foreign languages in countries with insufficient teacher training resources, like China, for example. Children's learning characteristics need to be reflected in the design of teaching curricula. 

Adolescents
In Piaget's theory of cognitive structures, the last stage, that of formal operations, comprises the age group 12-15, which encompasses the start of adolescence. In this stage thinking becomes more formalized and deals increasingly in abstractions. Adolescents are at a stage in life when they increasingly want to start taking responsibility for their own lives, including forming views about their own education, and the manner in which it is conducted (Ur, 1996).

The adolescent's pattern of learning becomes influenced by affects concerning feelings of self-consciousness, about how the individual appears and what image is projected or perceived. This can result in anxiety, which may manifest itself as risk-aversion, or as extroversion. As language-learning involves a certain amount of risk-taking, in the sense that a student wants to avoid making mistakes in their language, then the risk-aversion tendency will impede active experimentation with language use. They tend to be intolerant of ambiguity, and want to know the one right way, and ignore all other possibilities, however, this is also the period when they are starting to acquire a mature attitude which directs them towards the adult position of tolerance of ambiguity. 

On the other hand, extroversion may produce an attitude where whether language is correct or incorrect is of little or no consequence. Older learners are often in situations, which demand much more complex language and expression of much more complicated ideas (Lightbown & Spada, 1993). 

For adolescents language instruction should be concerned with the learners' level, and engage the learners in activities or situations that require adaptation, by using teaching methods that actively involve students and present challenges, taking into account each individual's own preferences over method and style. As they are getting older, they begin to realize that good learning costs effort. At this stage, motivation and commitment to learning are becoming conscious decisions made by the student. Instruction increasingly needs the positive cooperation of the students in order to make progress. 

Adults

Adult language learners are notorious for their lack of ultimate mastery of language structure. Johnson and Newport make it clear that a maturational-based critical period for language acquisition should be bounded, emphasizing the biologically determined point at which sensitivity (and thus attainment) reaches its lowest point, then levels off. 

However, in many ways adults are superior to children as learners, they have greater cognitive maturity, better learning strategies and study habits, better focus and goal orientation, a longer attention span, the ability to make a greater variety of associations, and better short-term memory (Hammerly, 1991).

The processes that adults use to acquire language give them a good start, but ultimately limit their final level of mastery. According to the biological hypothesis, adults who become language learners have less possibility of achieving native mastery. When one cannot be distinguished from a native speaker by another native speaker, then one has mastered the language.

Adults are people with years of experience and a wealth of information whose style and pace of learning has probably changed. They have established values, beliefs and opinions and relate new knowledge and information to previously learned information and experiences. Adults have pride and have a deep need to be self-directing. Adults are often embarrassed by their lack of mastery of the language and they may develop a sense of inadequacy after experiences of frustration in trying to say exactly what they mean Individual differences among people increase with age (Lightbown & Spada, 1993). Adults generally want to immediately apply new information or skills to current problems or situations and do not wish to learn what they will never use. 

Instruction for adults who wish to achieve a high level of ultimate mastery should emphasize meaningful components rather than memorizing whole phrases or sentences, using a variety of teaching strategies such as small group problem solving and discussion. Teaching should engage the students in a process of mutual inquiry, avoiding merely transmitting knowledge or expecting total agreement. 

Conclusion
It is vital that age (or age-related factors) is a major variable in the acquisition of a second language. In the early stages of acquisition, children are relatively more field-dependant, whereas older students are faster and more efficient than younger students based on cognitive development in their first one. Therefore, language teachers are more likely to to devise effective systems for language teaching as well as teaching curricula that are sensitive to the needs and potential of individual learners. 

	Children

	- children process languages generally through sensory experience

- relatively more field-dependant 

- better than the older learners in long term attainment 

- generally have better achievement at pronunciation (but not for every language, adult got better at German pronunciation) 


	Adolescent 

	- learning becomes influenced by affects concerning feelings of self-consciousness

- As language-learning involves a certain amount of risk-taking

- older students are faster and more efficient than younger students at an early stage 

- being best at the initial stage of second language learning (Snow & Hoefinagel-Hohle)

- did best at morphology and syntax 

	Adult 

	- they have greater cognitive maturity, better learning strategies and study habits, better focus and goal orientation, a longer attention span, the ability to make a greater variety of associations, and better short-term memory 

- hard to achieve high proficiency that children may achieve in the long run 

- better achievement at pronunciation 

- adults and adolescents generally make faster initial progress than children

	Therefore, language teachers are more likely to devise effective systems for language teaching as well as teaching curricula that are sensitive to the needs and potential of individual learners.



	


3. How do different memory systems affect second language learning?
Anything stored in the brain for any length of time, whether seconds or decades, involves some form of memory. In this sense, memory is involved in all aspects of the processing of language no matter it is first or second language. Based on the duration of memory retention, there are three distinct types of memory related to language: short term memory (STM), working memory and long term memory. 

First, short-term memory is for storing information in the mind for periods of time up to a few seconds. The information held in short-term memory may be recently processed sensory input, items recently retrieved from long-term memory, or the result of recent mental processing, although that is more generally related to the concept of working memory. The key concept associated with a short-term memory is that it has a finite capacity. George Miller argued that human short-term memory has a memory span of approximately seven items plus or minus two although this capacity can be increased by chunking. That is why chunking is important for processing language. Besides, the average memory span of second language learners is reduced although it increases as their proficiency level improve, yet it is still slightly below the usual native speakers’ span even at advanced stages. 

Working memory is for holding and manipulating information while various mental tasks are carried out. (Baddeley, 1986) It consists of central executive, visual and phonological slave systems. The central executive essentially channels information to the phonological loop and the visual-spatial sketchpad. The visual-spatial sketchpad stores visual and spatial information while the phonological loop stores sound information by silently rehearsing sounds or words in a continuous loop. This continual repetition is called the articulatory loop and it has a vital role in second language learning because the speed with which information travels round the loop governs how much can be remembered. That is to say, the faster a person can repeat things, the more they can remember. In this regard, for L2 learning, audiolingual teaching, communicative teaching will be good but emphasizing only listening and delaying speaking will be not good in terms of the speed of the articulatory loop. If we cannot say the sounds quickly, our working memory span will be very restricted and consequently we will face severe difficulties in the processing of language and in storing the language in our long-term memory. Therefore, the speed of the articulatory loop in working memory should be fast enough to process language effectively not only for reception but also for production of language. 

  Long-term memory is that more permanent store in which information can reside in a dormant state until you fetch it back into working memory. Long-term memory can be divided into declarative (explicit) and procedural (implicit) memories. (Anderson, 1976) Declarative memory requires conscious recall, in that some conscious process must call back the information while procedural memory (or implicit memory) is not based on the conscious recall of information, but on implicit learning. It refers to the use of objects or movements of the body, such as how exactly to use a pencil or ride a bicycle. It is revealed when we do better in a given task due only to repetition and it means we are unconsciously accessing aspects of those previous experiences stored in procedural memory. According to Anderson (1985), learning takes place when we can finally acquire procedural knowledge which is located in procedural memory by transferring declarative knowledge into procedural. Similarly, in SLA, even though second language learners know some rules or words of language, until the knowledge becomes procedural through practicing, they cannot use the rules or words automatically and easily. The learner’s speech becomes more fluent as more knowledge becomes proceduralized, and is therefore accessed more quickly and efficiently. Also, as knowledge becomes proceduralized, working memory is freed to work on higher level knowledge and learners can achieve second language fluency. 
In conclusion, memory plays significant roles processing language. In order to process both receptive and productive language, first, short term memory should be able to hold more linguistic information to process it effectively, second, working memory should be fast enough to process it and for this, pronunciation, more particularly, articulation speed should be fast, and lastly, for last long-term memory providing background information(schemata) which is necessary to interpret the meanings, students’ background knowledge should be built up. Also, second language learners’ fluency is achieved as declarative linguistic knowledge becomes proceduralized. 

4. In what ways does the first language of a learner tend to affect their second language learning?
L1 can not only inhibit or but also facilitate L2 learning. First, somewhat negative evidences of L1 transfer will be discussed and then positive transfer, facilitating L2 learning, will be considered. 

As the negative evidences of L1 transfer, errors, avoidance of certain target language forms and over use of certain target language forms can be noticed. A review by Ellis (1985 in Mitchell & Myles 1998:30) of studies, scrutinizing the proportion of errors ascribed to L1, reports that the range of errors attributed to L1 transfer reached from 3% to 51% with an average of one third. Learners also avoid using some particular linguistic structures which they find difficult because of differences between their native language and the target language. In such cases, the effect of L1 is evident not in what learners make errors but in what they make omissions. According to the classic study of avoidance by Schachter(1974), Chinese and Japanese learners of L2 English made fewer errors in the use of relative clauses than Persian or Arabic learners because they produced far fewer clauses overall. Schachter hypothesizes that since Chinese and Japanes are left-branching while English, Perisian and Arabic are right-branching, Chinese and Japanese learners of L2 English avoid using relative clauses. Finally, over-use as a result of transfer is evident at the discourse level. Olschtain (1983) examined the apologies offered by 63 American college students learning L2 Hebrew in Israel. She was able to show that the native speakers of English used more direct expressions of apology than native speakers of Hebrew and that they tended to transfer this into L2 Hebrew. 

On the other hand, the learner’s L1 can also facilitate L2 learning. Transfer is an important idea in second language acquisition because it claims that learners can make use of or reapply the knowledge they already have in one area to another. This is a generalized aspect of learning. In fact all learning is transfer of one kind or another, to the extent that without transfer there is no learning of any kind at all. According to Freeman, “Concepts are most readily developed in the first language and, once developed, are accessible through the second language. In other words, what we learn in one language transfers into the new language” (Freeman, 1994:176). Moreover, as people learn languages, they develop certain skills. They naturally transfer the skills learned in the first language (L1) to the second language (L2). The level of proficiency reached in L1 influences the development of their proficiency in L2. O’Malley and Chamot (1990:120) define transfer as “the use of previous linguistic or prior skills to assist comprehension or production”. Their research supports the idea that second language acquisition is “the operation of transfer of both declarative and procedural knowledge from the first to the second language” (p. 192). Empirical studies have shown the transfer of prior linguistic and cognitive knowledge from L1 to L2. O’Malley and Chamot’s study of 64 Spanish and 34 Russian students showed that the beginning to intermediate level students used more transfer strategies in learning new languages than the more advanced students (p. 124). Similarly, when L1 and L2 have some similar linguistic features, learners may sometimes pass through an early stage of development where they manifest correct use of a L2 feature if this feature corresponds to an L1 feature and then, subsequently, replace it with a developmental L2 feature before finally returning to the correct target-language feature. In such a case, the facilitative effect is evident in the early stages of acquisition, before the learner is ready to construct a developmental rule. For example, Chinese learners of L2 Japanese have an enormous advantage over English learners because of the similarity of the Chinese and Japanese vocabulary. We can also see the facilitation effect of L1 on L2 in a reduced number of errors and in the high rate of learning. 

Shortly, it is not clear how L1 affect L2 learning, however, it is clear that there are some indications showing L1 effect on L2. It has negative effects such as error, avoidance or over-use while it also has positive effect like facilitation, which is very important in SLA.
5. How has globalization affected foreign language learning and particularly English?
Globalization has affected foreign language learning by making it a necessary part of anyone’s education.  The real possibility of meeting or doing business with someone from a neighboring country or from around the world, has motivated individuals to learn languages and governments to mandate minimum foreign language requirements in the public curriculum.  Because of the global multilingual talent pool that now competes for the jobs that were previously safe, monolinguals appear to be moving towards extinction.  This fact, alone, changes the dynamic of language learning, as it puts language skills in high demand, increased the size of the industry and brought in financial stakeholders from a variety of locales and areas of expertise.

English, in particular, has become a lingua franca in the globalized world, and because of its special status, has become the center of the FLL universe.  Although not the language with the most native speakers (China with 1.2 billion), English (427 million) is spoken natively in Europe, North America, the Caribbean, Africa, Oceania and the various countries that have adopted English as an official or co-official language.  Where globalization and English’s status as a lingua franca becomes apparent is in the number of L2 speakers, which is estimated to more than double the number of L1 speakers, at 950 million.  No matter where you go in the world, it seems that someone will speak English.

The increasingly important matters of international relations and business in the globalized world are facilitated by English’s prevalence, and communication and cultural exchange of lesser importance has also benefitted tremendously.  The international language of media is English, and because those that cannot understand it are at a disadvantage, more governments have stepped in to make sure their citizenry have a seat at the global table, by introducing foreign languages (especially English) to the curricula.  Private companies have stepped in to fill the void, when governments have been insufficiently invested to fill the demand.
6. What are learning styles and strategies and how do they affect second language acquisition?

Consider the very different behaviors or strategies that individual students use to learn a new language. Learners are using different kinds of language learning strategies, or specific actions and behaviors to help them learn. Their strategies differ greatly, at least in part because their general learning styles (overall approaches to learning and the environment) are so varied. 

Recent research (Ehrman & Oxford, 1988, 1989; Oxford & Ehrman, 1988) suggests that learning style has a significant influence on students' choice of learning strategies, and that both styles and strategies affect learning outcomes. 

What is meant by learning style?

Style is a term that refers to consistent and rather enduring tendencies or preferences within an individual. Styles are those general characteristic of intellectual functioning and personality type, as well that pertain to you as an individual, and that differentiate you from someone else. For example, you might be more visually oriented, more tolerant of ambiguity, or more reflective than someone else – these would be styles that characterize a general pattern in your thinking or feeling. The term learning style is used to encompass four aspects of the person: cognitive style, i.e., preferred or habitual patterns of mental functioning; patterns of attitudes and interests that affect what an individual will pay most attention to in a learning situation; a tendency to seek situations compatible with one's own learning patterns; and a tendency to use certain learning strategies and avoid others (Lawrence, 1984). Learning style is inherent and pervasive (Willing, 1988) and is a blend of cognitive, affective, and behavioral elements (Oxford & Ehrman, 1988). At least twenty dimensions of learning style have been identified (Parry, 1984; Shipman & Shipman, 1985). 

Reid (1987) distinguished four perceptual learning modalities:


1. Visual learning: reading and studying charts


2. Auditory learning: listening to lectures or to audio tapes


3. Kinaesthetic learning: involving physical responses


4. Tactile learning (hands-on learning, as in building models

What are learning strategies?

Strategies are specific methods of approaching a problem or task, modes of operation for achieving a particular end, planned designs for controlling and manipulating certain information. They are contextualized battle plans that might vary from moment to moment, or day to day, or year to year. Strategies vary intra-individually; each of us has a number of possible ways to solve a particular problem, and we choose one – or several in sequence – for a given problem. Language learning strategies are the often-conscious steps or behaviors used by language learners to enhance the acquisition, storage, retention, recall, and use of new information (Rigney, 1978; Oxford, 1990). Strategies can be assessed in a variety of ways, such as diaries, think-aloud procedures, observations, and surveys. Research both outside the language field (e.g., Brown, Bransford, Ferrara, & Campione, 1983) and investigations with language learners (see reviews by Skehan, 1989; Oxford 1989; Oxford & Crookall, 1989) frequently show that the most successful learners tend to use learning strategies that are appropriate to the material, to the task, and to their own goals, needs, and stage of learning. More proficient learners appear to use a wider range of strategies in a greater number of situations than do less proficient learners, but the relationship between strategy use and proficiency is complex. Research indicates that language learners at all levels use strategies (Chamot & Kupper, 1989), but that some or most learners are not fully aware of the strategies they use or the strategies that might be most beneficial to employ. 

Many different strategies can be used by language learners: metacognitive techniques for organizing, focusing, and evaluating one's own learning; affective strategies for handling emotions or attitudes; social strategies for cooperating with others in the learning process; cognitive strategies for linking new information with existing schemata and for analyzing and classifying it; memory strategies for entering new information into memory storage and for retrieving it when needed; and compensation strategies (such as guessing or using gestures) to overcome deficiencies and gaps in one's current language knowledge (see Oxford, 1990). 

Language learning strategy research has suffered from an overemphasis on metacognitive and cognitive strategies, which are admittedly very important, at the expense of other strategy types that are also very useful. 

Some preliminary research suggests the existence of sex differences in strategy use (see review by Oxford, Nyikos, & Ehrman, 1988). Choice of language strategies also relates strongly to ethnicity, language learning purpose, the nature of the task, and other factors (see Politzer, 1983; Politzer & McGroarty, 1985; Oxford, 1989). As noted earlier, one of these related factors is, no doubt, learning style. 

It is clear that students can be taught to use better strategies, and research suggests that better strategies improve language performance. Just how language learning strategies should be taught is open to question, but so far it has been confirmed that strategy training is generally more effective when woven into regular classroom activities than when presented as a separate strategy course. 

Language learning styles and strategies appear to be among the most important variables influencing performance in a second language. Much more investigation is necessary to determine the precise role of styles and strategies, but even at this stage in our understanding we can state that teachers need to become more aware of both learning styles and learning strategies through appropriate teacher training. Teachers can help their students by designing instruction that meets the needs of individuals with different stylistic preferences and by teaching students how to improve their learning strategies. 

	Oxford’s strategy classification system 

     – Direct strategies: Memory, Cognitive, and Compensation strategies

	Memory strategies
	Creating mental linkage

	
	Applying images and sounds

	
	Reviewing well

	
	Employing action

	Cognitive strategies
	Practicing

	
	Receiving and sending messages

	
	Analyzing and reasoning

	
	Creating structure for input and output

	Compensation strategies
	Guessing intelligently

	
	Overcoming limitations in speaking and writing

	Oxford’s strategy classification system 

     – Indirect strategies: Meta-cognitive, Affective, and Social Strategies

	Meta-cognitive strategies
	Centering your learning

	
	Arranging and planning your learning

	
	Evaluating your learning

	Affective strategies
	Lowering your anxiety

	
	Encouraging yourself

	
	Taking your emotional temperature

	Social strategies
	Asking questions

	
	Cooperating with others

	
	Empathizing with others


7. How do the processes of long-term memory affect learning in second language acquisition?
8. How is the concept of the zone of proximal development (ZPD) related to SLA? 

Vygotsky’s notion of zone of proximal development is the gap between a learner's current or actual development level determined by independent problem-solving and the learner's potential level of development. 

The important thing to remember about the zone of proximal development is interaction. For language teachers interaction becomes the most important thing that we can foster in the classroom. We need to try to activate learning in the zone through classroom-based interaction. This means we need to try to get students to interact with other students. Thus, it becomes obvious that pair work and small group work is imperative for language development.

Scaffolding was developed by other sociocultural theorists applying Vygotsky's ZPD to educational contexts. Scaffolding is a process through which a teacher or more competent peer gives aid to the student in her/his ZPD via focused questions and positive interactions including reciprocal teaching and dynamic assessment. 

An application of ZPD is seen in the design of many of the informal reading inventories given by reading specialists. They proclaim not to hard, not too easy range of book helps improving vocabulary and other reading skills.
9. How do factors of socio-cultural theory affect second language learning?
The L2 learner has an opportunity to create yet more tools and new ways of meanings through collaborative activity with other users of the target second language. Finally we can see following classroom learning that are connected with socio-culture theory. Concepts such as the ZPD, scaffolding, and activity theory provide appealing alternative interpretations of the SLL and developmental opportunities afforded by classroom basics such as teacher-student interaction, problem solving, and communicative tasks, learner strategy training, focus on form and corrective feedback.

However, the learning documented in socio-cultural research is local, individual and short term. Even it is not seriously addressed whether the ZPD (simply) scaffolds people more rapidly along common routes of interlanguage development or it can bypass or alter these routes, by skilled co-construction.

10. What does it mean to be bilingual and what are the different types of bilinguality?

A bilingual generally means that someone who can understand and speak two languages without much difficulty in a broader term. 

Hamers and Blanc (2003) classified the types of bilinguality into six dimensions: 

1. Competence = balanced & dominant: Balanced bilingual is someone who has equivalent competence in both languages. Dominant bilingual refers to someone whose competence in one of the languages is superior to his competence in the other.
2. Cognitive organization = compound & coordinate : in a compound system two sets of linguistic signs come to be associated with the same set of meanings whereas, in a coordinate system, translation equivalents in the two language correspond to two different sets of representations.
3. Age = simultaneous & consecutive : Simultaneous early or infant biliguality when the child the child develops two mother tongues from the onset of language, which we call La and Lb, as for example the child of a mixed=lingual family. Simultaneous early or infant biliguality when the child the child develops two mother tongues from the onset of language, which we call La and Lb, as for example the child of a mixed=lingual family

4. Exogeneity = presence & absence : According to whether the speech communities of both languages are present or not in the child’s social environment
5. Social cultural status = additive & subtractive: Additive bilingualism usually occurs where both languages continue to be useful and valued so that the bilingual child can get maximum benefit from the bilingual experience for his cognitive development. Subtractive bilingualism, on the other hand, reflects a society in which mother tongue is devalued, where one dominates the other.
6. Cultural identity = bicultural & acculturated

*Bicultural bilinguality : when a bilingual identify positively with the two cultural groups that speak his languages and be recognized by each group as a member. 

*L1 monocultured bilinguality : when a person become fluent bilingual while remaining monocultural and identifying culturally with only one of the groups.

*L2 acculturated bilinguality : when a person renounces the cultural identity of his mother-tongue group and adopt that of the second language group. 

*Decultured bilinguality : when a person gives up his own cultural identity but at the same time fail to identify with the L2 cultural group, as a result become anomic and deculturated. 

Summary table of types of bilinguality


	Dimension
	Type of Bilinguality
	Comments

	1. Relative competence
	(a) balanced bilinguality

(b) dominant bilinguality
	L1 competence = L2 competence

L1 competence > or < L2 competence

	2. Cognitive organization
	(a) compound bilinguality

(b) coordinate bilinguality
	L1 unit equivalent to L2 unit

= one conceptual unit

L1 unit = one conceptual unit/

L2 equivalent = one conceptual unit 2

	3. Age of acquisition
	(a) childhood bilinguality

simultaneous vs consecutive

(b) adolescent bilinguality

(c) adult bilinguality
	L2 acquired before age of 10/11

L1&L2=mother tongues/

 L1=mother tongue;L2 before 11

L2 acquired between 11 and 17

L2 acquired after 17

	4. Exogeneity

(Presence of L2 community)
	(a) endogenous bilinguality

(b) exogenous bilinguality
	presence of L2 community

absence of L2 community

	5. Social cultural status
	(a) additive bilinguality

(b) subtractive bilinguality
	L1 and L2 socially valorized – 

cognitive advantage

L2 valorized at expense L1 – 

cognitive disadvantage

	6. Cultural identity
	(a) bicultural bilinguality

(b) L1 monolingual bilinguality

(c) L2 acculturated bilinguality

(d) deculturated bilinguality
	Double membership and bicultural identity

L1 membership and cultural identity

L2 membership and cultural identity

Ambiguous membership and anomic identity


http://www.bradford.ac.uk/staff/pkkornakov/bilHermeneus2000.htm
Bilinguality & bilingualism. Hamers & Blanc, Cambridge University Press. 1989 pp.25-30.

11. What is communicative competence and what is its relevance of theories of second language learning?
Communicative competence is the L2 language learner’s ability to internalize the target language input to understand and produce it appropriately in a variety of settings, considering the relationship between speakers and differences in situations (Lightbown & Spada, 2006).   It refers to a learner's ability to apply and use grammatical patterns, but also to form correct utterances, and know how to use these utterances appropriately.
The communicative competence has influenced theories of second language learning in some significant ways such as:
(1) Functional Syllabuses

In the Bachman model, illocutionary competence consists of the ability to manipulate the functions of language. Functions are essentially the purposes that we accomplish with language, e.g., stating, requesting, responding, greeting, parting, etc. The most apparent practical classroom application of functional descriptions of language was found in the development of functional syllabuses, more popularly notional-functional syllabuses. 

(2) Discourse Analysis encompasses the notion that language is more than a sentence-level phenomenon.  Both the production and comprehension of language are a factor of our ability to perceive and process stretch of discourse.

(3)Pragmatics is important in conveying and interpreting meaning in conversation. 

Apologizing, complimenting, thanking, face-saving conventions, and conversational cooperation strategies often prove to be difficult for second language learners to acquire. 

(4) Styles and Registers

Another important issue in describing communicative competence is the way we use language in different styles depending on the context of a communicative act in terms of subject matter, audience, occasion, shared experience, and purpose of communication. For example, when you converse informally with a friend, you use a different style than you use in an interview for a job with a prospective employer. 

Registers are commonly identified by certain phonological variants, vocabulary, idioms and other expression that are associated with different occupational and socioeconomic group. Registers sometimes enable people to identify with a particular group and maintain solidarity. For example, people working in different fields such as truckers, airline pilots, salespersons and farmers use words and phrase unique to their own group.  

12. How do behaviorists view the second language learning process?
When learning a first language, the process is relatively simple: all we have to do is learn a set of new habits as we learn to respond to stimuli in our environment. When learning a L2 we run into problems. We already have a set of well established responses in our mother tongue. The SLL process therefore involves replacing those habits by a set of new ones. The complication is that the old L1 habits interfere with this process, either helping or inhibiting it. If structure in the L2 are similar to those of the first, then learning will take place easily. If structures are realized differently in the L1 an d L2, then learning will be difficult. 

From a teaching point of view, the implication of this approach was two folded. First, it was strongly believed that practice makes perfect. Second, teachers needed to focus their teaching on structure. 

13. How do generative linguists view the second language learning process?
In Generative position, language learning is viewed as effortless process made through minimum input.  That is, children are born naturally with fundamental linguistic knowledge and that these children are then stimulated in a language development through interaction occurred around them.  Chomsky (1965) made a convincing argument for the existence of an innate autonomous and domain-specific mental mechanism, that is, the universal grammar (UG), which is indispensable for the child’s ability to acquire his/her native language.  He argued that, through the UG, children can instinctively recognize human’s voice from other noises or sounds in the environment; appropriately select rules and construct system; and creatively develop the linguistic knowledge on the basis of the genetic fundamental rule of language.  

The basis of Chomsky’s claim regarding the existence of UG is: 

(1) Logical problem of language acquisition: The gap exists between what the child is able to attain in terms of his/her grammatical competence and the available input

(2) The poverty of the stimulus argument: The input to which the child is exposed is degenerate and undetermined

Chomsky claims that all human beings inherit Universal Grammar that controls the shape human languages can take.  He defines UG as the system of principles, conditions and rules that are element or properties of all human language.  In other words, it comprises a set of linguistic universals. UG consists of principles and parameters as follows.
(1) Principles: highly abstract properties of grammar which apply to language in             general, and which underlie the grammatical rules of all specific languages

(2) Parameters: principles that vary in certain restricted ways from one language to another. That is, they take the form of a finite set of options which individual languages draw on and which define the variation possible between languages. 

UG is like mental organs, it evolves according to its genetic code. It is biological predetermined.  Its growth is triggered by the environment, the input the child is provided with by his/her environment.  Once triggered, grammatical knowledge proceeds; that is, it unfolds along a genetically determined course.  The child’s responsibility is to fix the value of certain parameters based on positive evidence provided by the environment. UG is responsible only for guiding the process of acquiring the grammar, unmarked features of the child’s native-language grammar.  UG is responsible for the native speaker’s implicit knowledge of the formal grammatical properties of his/her native language and the native speaker’s intuition about the grammaticality of sentences. 

Generatives and second language learning

The first and second language acquisitions are similar in many ways.  However, the second language acquisition is complicated by a number of factors as follows.

(1) Second language learners are cognitively mature.

(2) Second language learners already know at least one other language.

(3) Second language learners have different motivation for learning a second language. (L2 learning does not take place in order to answer the basic human need to communicate)

Accordingly, a number of different views in L2 acquisition can be distinguished.

(1) No access to UG

Proponents of no access view argue that there is a critical period for language acquisition during children’s early development, and that adult second language learners have to resort to other learning mechanisms.  Studies adopting this position tend to focus on differences between first and second language acquisition. 

(2) Full access to UG

The full access view is evident in Flynn’s parameter setting model.  Flynn assumes that adult L2 learners have access to the same language faculty as L1 learners.  Flynn argues that UG continues to under spin SLL and that there is no such thing as a critical period after which UG ceases to operate.  In cases where the L1 and L2 parameter setting are the same, learning is facilitated.  Where L1 and L2 parameters are different, the learner has to assign new values.  This pattern of acquisition will correspond to the early stages of L1 acquisition. 

(3) Partial access to UG

Proponents of partial access claim that learner have access only to UG via their first language. They have already assessed the range of principles and set parameters applying to their first language, and this is the basis for their second language development.  However, if L2 possesses parameter setting different from those of L1, they will have to resort to other mechanisms such as general problem-solving strategies in order to make L2 data fit their internal representations.  This interferes with LAD which is capable of ensuring complete grammatical competence. 

In conclusion, Chomsky and other generative linguists argued for the existence of an innate autonomous domain-specific language mechanism – UG - which aids the child in first language acquisition.  Although the UG hypothesis might be correct for first language learning, second language acquisition is quite different from the first language acquisition. A number of different views relating to the availability of UG in L2 acquisition can be distinguished: (1) no access to UG (2) full access to UG and (3) partial access to UG.

14. Common ways of test
Test is one way to assess students’ language competence. There are formal and informal evaluations. Formal evaluation includes diagnostic test, achievement tests, and proficiency test. Informal evaluation includes progress tests.

Proficiency test traditionally consists of multiple choice items on grammar, vocabulary, reading comprehension, aural comprehension, and sometimes of a sample of writing. These tests can be done in the beginning of a semester to know the strengths and weaknesses of students. The data would be used for placement to put a student in a particular level of section of a language curriculum or school.

Diagnostic test is also done in the beginning of a semester to have the information of students’ weaknesses and strengths. The information is used for teachers to have some ideas about grouping. Also the teacher can design his or her lesson plan based on the diagnostic information. 

Achievement test is related to classroom lessons, units, or even a total curriculum. Evaluation could give the teacher some information about his or her own weaknesses and strengths of the lesson.

Evaluation need not to be formal. Informal evaluation can be done through any classroom activities such as role plays, group works and quizzes. Teachers can observe how students perform these activities and reflect the results. Homework can also be a good evaluation tool.

15. What role does vocabulary play in second language learning?

Vocabulary is the basis of language. Vocabulary alone conveys meaning, grammar alone conveys no meaning.  Lexical approach is more than words.

	
	Vocabulary

Numbers of words
	
	Lexis: System of words –> building sentences( making specific meaning and creating meaning)

-synonym & antonyms:(semantic connection)

-collocation: ex) flat tire, flat wallet

-schematic: ex) Kitchen-> can imagine: cooking, mommy


Words have a habit of changing their meaning from one context to another (Labov, 1973).

When considering which vocabulary learning strategies to recommend to our students, we should remember that strategies should not be considered inherently good, but are dependent on the context in which they are used. This could be the reason why we, in practicum class, are asked to create meaningful contexts when planning lessons for GEP students.

· Some ways to make vocabulary meaningful and lead to LTM

1. Deeper processing of words enhances language learning.: It is suggested that exercises and learning strategies which involve a deeper engagement with words should lead to higher retention than ‘shallower’ activities. Ex) activities with good context in which learners could use vocabulary properly and have fun while doing it could enhance their retention

2. Guessing from context vs. explicit teaching: We should see the two methods as complementary rather than taking one side. Explicit teaching can be a good first introduction to a word; after this, the context encountered when reading can lead to new knowledge of its collocations, additional meanings, and other higher level knowledge. 

3. Lexical chunks: vocabulary items are often not single orthographic units, but rather multi-word units. Multi-word units which are chunks of prefabricated language are easier to process and use than bunch of individual words which language users have to think and syntactically connect to use. 

· The role & use of vocabulary in relation to second language learning

Vocabulary plays an important role along with grammar in second language learning and nowadays a lexical approach is strongly appealing. A lexical approach in language teaching refers to one derived from the belief that the building blocks of language learning and communication are not grammar, functions, notions, or some other unit of planning and teaching but lexis, that is words and word combination. Lexical approaches in language teaching reflect a belief in the centrality of the lexicon to language structure, second language learning, and language use, and in particular to multi-word lexical units or chunks that are learned and used as single items.
Linguistic theory has also recognized a more central role for vocabulary in linguistic description. Formal transformational/generative linguistics, which previously took syntax as the primary focus, now gives more central attention to the lexicon and how the lexicon is formatted, coded, and organized. Chomsky has recently adopted a "lexicon-is-prime" position in his Minimalist Linguistic theory. 
The role of lexical units has been stressed in both first and second language acquisition research. These have been referred to by many different labels such as prefabricated patterns and speech formulae. Several approaches to language learning have been proposed that view vocabulary and lexical units as central in learning and teaching. These include The Lexical Syllabus, Lexical Phrases and Language Teaching and The Lexical Approach. 
Lexical approaches in language teaching seek to develop proposals for syllabus design and language teaching founded on a view of language in which lexis plays the central role. 
The lexical view holds that only minority of spoken sentences are entirely novel creations and that multiword units functioning as chunks or memorized patterns form a high proportion of the fluent stretches of speech heard in everyday conversation (Pawley and Syder 1983). The role of collocation is also important in lexically based theories of language. Collocation refers to the regular co-occurrence of words. For example, do my hair, do the cooking, clean and tidy, and as old as the hills. 
These and other types of lexical units are thought to play a central role in learning and in communication. Studies based on large-scale computer databases of language corpora have examined patterns of phrase and clause sequences as they appear in samples of various kinds of texts, including spoken samples. Corpora are important sources of information about collocations and other multiword units in English. 
Lexis is also believed to play a central role in language learning. According to Nattinger (1980), language production consists of piecing together the ready-made units appropriate for a particular situation and that comprehension relies on knowing which of these patterns to predict in these situations. It is suggested, therefore, that teacher would center on these patterns and the ways they can be pieced together, along with the ways they vary and the situations in which they occur. 
Krashen suggests that massive amount of language input, especially through reading, is the only effective approach to such learning. Others propose making the language class a laboratory in which learners can explore, via computer concordance databases, the contexts of lexical use that occur in different kinds of texts and language data. 

Some applied linguists have suggested that for a number of languages there is an appreciable degree of overlap in the form and meaning of lexical collocations. 

Bahns (1993) suggests that the teaching of lexical collocations in EFL should concentrate on items for which there is no direct translational equivalence in English and in the learners’ respective mother tongues. Regardless of the learning route taken, a massive learning load seems an unavoidable consequence of a lexical approach in second language instruction.

A central element of language teaching is raising students’ awareness of developing their ability to chunk of language successfully. Vocabulary learning needs to be developed from a combination of direct vocabulary instruction, vocabulary-learning strategies, extensive learning and word learning from context. There also needs to be a continual effort to recycle words into new lessons (Grabe, 2009).

16. What are the affective variables and what are their effects on the second language learning process? 

Affective variables are variables related to the emotional situation of the learner. They basically relate to their feelings about the target language. Traditionally affective variables were linked to the idea of motivation, but recently in current brain research motivation, it has undergone a kind of transformation into a cognitive system. For many researchers consciousness and motivation are seen as being part of the same macro-function (system) and it is this system of consciousness/motivation which regulates and drives all other cognitive systems. Thus it is not possible to underestimate the importance of such affective variables. Affective variables are factors of the individual learner related to his/her emotional situation that influences positively or negatively the second language learning process.

Language learner is an individual with affective needs and reactions, and these must "be considered as an integral part of learning, as also must the particular life contexts of those who are involved in the teaching-learning process” (Williams & Burden ,1997). In this light, the work of humanists such as C. R. Rogers has become increasingly relevant to a discipline that recognises the importance of affect on the learning situation and sees each learner as an individual who is the center of continually changing world. Skehan (1998) therefore speaks of the need for teachers to pay attention to students' cognitive and affective natures and needs, not simply to help them to live more satisfying lives and to be responsible members of society, but also in order to improve language teaching and education in the process.

· Definition of Affect: Arnold (1999) defines affect in terms of "aspects of emotion, feeling, mood or attitude which condition behaviour", while Dickinson (1987) describes it as being concerned with the learner's attitude towards the target language and users of it, and with his/her emotional responses.
Stern (1983) categorized three major concepts of affect which are attitudes, motivation and personality. Additionally, there are beliefs, anxiety, learning styles (personality) and the learning environment.

1. Motivation

Most researchers and educators would agree that motivation is a very important, if not the most important factor in language learning (Van Lier, 1996), without which even 'gifted' individuals cannot accomplish long-term goals, whatever the curricula and whoever the teacher. Thus the concept of language learning motivation has become central to a number of theories of L2 acquisition (Krashen, 1981) and motivation has been widely accepted by teachers and researchers as one of the key factors influencing the rate and success of second/foreign language (L2) learning, often compensating for deficiencies in language aptitude and learning (Tremblay & Gardner, 1995). It could be said that all other factors involved in L2 acquisition presuppose motivation to some extent.

Dörnyei (1998) suggests seven main motivational dimensions:

1. 1 the affective/integrative dimension ;
· integrative motives, affective motives, language attitudes, intrinsic motives/attitudes towards L2 learning/enjoyment/interest
1.2 the instrumental/pragmatic dimension
1. 3 the macro-context-related dimension (multi-cultural/intergroup/ethnolinguistic relations);
1. 4 the self-concept-related dimension (generalised/trait-like personality factors);
· self-concept, confidence/self-efficacy, anxiety/inhibitions, success/failure-related (attributional) factor, expectancy, need for achievement 

1. 5 the goal-related dimension
1.6 the educational context-related dimension (learning/classroom/school environment)
1. 7 the significant others-related dimension (parents, family, friends)
2. Anxiety: can be negative or positive

From the second-language-learning perspective, and within the context of Horwitz et al's (1986) warning that second language research has neither adequately defined foreign language anxiety nor described its specific effects on foreign language-learning, Gardner & MacIntyre (1993a) see language anxiety as "the apprehension experienced when a situation requires the use of a second language with which the individual is not fully proficient", this apprehension being characterised by "derogatory self-related cognitions ..., feelings of apprehension, and physiological responses such as increased heart rate"(1993a:5). MacIntyre & Gardner (1994:284) also describe the feeling of tension and apprehension specifically associated with second language contexts, in particular second language performance (cf. Horwitz et al. 1986, who identify communication apprehension, social evaluation, and test anxiety, and MacIntyre & Gardner 1989; 1991b). Williams & Burden (1997:92) point out that anxiety is "highly situation specific and itself affected by a number of other factors" (cf. Horwitz & Young 1991).

	

	

	 
	
	Learner perceives self on a continuum of success when compared to other 2LLs
	
	

	 
	 
	[image: image2.png]



	
	
	[image: image3.png]



	
	

	
	 
	 Unsuccessful Self-image
	 
	 
	Successful self-image
	 
	 

	 
	 
	
	
	
	
	 
	 

	 
	 
	[image: image4.png]



	
	 
	[image: image5.png]



	 
	 

	 
	 
	Anxiety (State/Trait)
	
	 
	Positive rewards associated with success of L2 learning
	 
	 

	 
	[image: image6.png]



	 
	[image: image7.png]



	 
	
	 
	 

	 
	Debilitating Anxiety
	 
	Facilitating
Anxiety
	 
	[image: image8.png]



	 
	 

	 
	[image: image9.png]



	 
	[image: image10.png]



	 
	[image: image11.png]



	 
	 

	 
	2LL (temporarily or permanently) avoids contact with the source of perceived failure.
	 
	The learner increases efforts to improve L2 (with improvement measured by comparison with other LL's) - i.e. learner becomes more competitive.
	 
	2LL continues to participate in milieu of success.
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FIGURE 12: COMPETITIVENESS AND THE SECOND LANGUAGE LEARNER (BAILEY, 1983)

3. Personality factors

There are various theories that claim that certain personality factors are important predictors of success in second language learning. 

· Extroversion and Introversion

It has been suggested that extroverted learners will find it easier to make contact with other users of the L2 and therefore will obtain more input. Krashen (1981) argues that an outgoing personality may contribute to acquisition. For instance, comparing two rudimentary students in our GEP class, Yuri, who is Sungah’s little sister, is outgoing thus she could have more chances to use the L2 in class than introverted Sunyoung, who is Soonkyung’s rudimentary sister.

For instance, if classroom environment (instruction) is one that is supportive of the learner which fosters success, he is likely to have low anxiety and have high self-confidence and see the target language as being an asset/useful, motivation will likely be high and facilitate the second language learning process. On the other hand, if a learner is constantly given direct correction of errors (being told he’s/she’s wrong), the learner’s willingness to attempt language use will diminish and lower his motivation. Moreover, motivation itself is linked to attention, in that the underlying factor is the consciousness of the learner and the level of awareness for learning he/she brings into the classroom. 

Cook, V. (2001). Second language learning and language teaching. London: Hodder Arnold.

Motivation in L2 learning has chiefly been used to refer to long-term stable attitudes in the students’ minds, in particular integrative and instrumental motivation…The integrative motivation reflects whether the student identifies with the target culture and people in some sense, or rejects them…Instrumental motivation means learning the language for an ulterior motive unrelated to its use by native speakers – to pass an examination, to get a certain kind of job, and so on…

18. According to Krashen, what is the difference between learned and acquired material and how does this relate to language learning?

According to Krashen, acquired language is subconscious while learned language is overt (consciously aware), of which language ability comes from acquired material while learned material functions to check accuracy.

Krashen states that there are two different (rather opposing) ways to language learning. What is learned subconsciously, the focus being on meaning (like children’s L1), is acquired while what is learned consciously (overtly taught) is learned. He goes onto say that these two aspects of language, while working together in language use, are separate, independent of one another. Simply put, acquired language is the key to language ability, in that when we use language, we are accessing what’s been acquired. As for learned language, this merely serves to check for accuracy in our language use, what Krashen calls a Monitor. Going further, he posits that what is learned cannot be acquired and is simply relegated to the function of checking for errors prior to language use generated by acquired language.

Gass, S., and Selinker, L. (2001). Second language acquisition: An introductory course. New Jersey: Lawrence Erlbaum Associates, Inc. 

Krashen assumed that second language learners have two independent means of developing knowledge of a seoncd language; one way is through what he called acquisition and the other through learning. In non-technical terms, acquisition is “picking up” a language. “Acquisition is a process similar, if not identical to the way children develop ability in their first language. Language acquisition is a subconscious process; language acquirers are not usually aware of the fact that they are acquiring language, but are only aware of the fact that they are using the language for communication. The result of language acquisition, acquired competence, is also subconscious. We are generally not consciously aware of the rules of the languages we have acquired. Instead, we have a “feel” for correctness. Grammatical sentences “sound” right, or “feel” right, and errors feel wrong, even if we do not consciously know what the rule was violated. The second way to develop competence in a second language is by language learning. “We will use the term ‘learning’ henceforth to refer to conscious knowledge of a second language, knowing the rules, being aware of them, and being able to talk about them. In non-technical terms, learning is ‘knowing about’ a language, known to most people as ‘grammar’ or ‘rules’. Some synonyms include formal knowledge of a language or explicit learning.” In Krashen’s view, not only does language development take place in two different ways, but learners also use the language developed through these two systems for different purposes. Thus, the knowledge acquired through these means, remains internalized differently. What is more, knowledge learned through one means (learning) cannot be internalized as knowledge of the other kind (acquisition)…The acquired system is used to produce language. The acquisition system generates utterances because in producing language, learners focus on meaning, not on form. The learned system serves as an “inspector” of the acquired system. It checks to ensure the correctness of the utterance against the knowledge in the learned system…only the acquired system is responsible for initiating speech. The learned system has a special function – to serve as a Monitor and, hence, to alter the output of the acquired system (p.198)

Ellis, R. (1985). Understanding second language acquisition. Oxford: Oxford University Press.

Krashen identifies two types of linguistic knowledge in SLA. ‘Acquisition’ occurs automatically when the learner engages in natural communication where the focus is on meaning and where there is comprehensible input. ‘Learning’ occurs as a result of formal study where the learner is focused on the formal properties of the L2. ‘Acquired’ knowledge consists of subconscious L2 rules which the learner can call upon automatically; ‘learned’ knowledge consists of metalingual knowledge which can only be used to monitor output generated by means of ‘acquired’ knowledge. Krashen argues that the two knowledge types are entirely separate and unrelated. “A very important point that also needs to be stated is that learning does not ‘turn into’ acquisition. The idea that we first learn a new rule, and eventually, through practice, acquire it, is widespread and may seem to some people to be intuitively obvious…Language acquistion…happens in one way, when the acquirer understands input containing a structure that the acquirer is ‘due’ to acquire, a structure at his or her ‘i+1’” (p. 229)

Mitchell, R., and Myles, F. (2004). Second language learning theories. New York: Hodder Arnold.

The Acquisition-Learning hypothesis

The basic premise is that language acquisition, on the one hand, and learning, on the other, are separate processes. Acquisition refers to the ‘subconscious process identical in all important ways to the process children utilize in acquiring their first language’ and learning refers to the ‘conscious process that results in “knowing about” language’. In other words, acquisition is the result of natural interaction with the language via meaningful communication, which sets in motion developmental processes akin to those outlined in first language acquisition, and learning is the result of classroom experience, in which the learner is made to focus on form and to learn about the linguistic rules of the target language (p.45)

Nunan, D. (1999). Second language teaching & learning. Boston: Heinle & Heinle.

…there are two mental processes operating in second-language acquisition: conscious learning and subconscious acquisition. Conscious learning focuses on grammatical rules, enabling the learner to memorize rules and to identify instances of rule violation. Subconscious acquisition is a very different process, and facilitates the acquisition of rules at a subconscious level. According to Krashen, when using the language to communicate meaning, the learner must draw on subconscious knowledge…these processes were totally separate…learning could not become acquisition (p.43).

Lightbown, P., and Spada, N. (1999). How languages are learned. Oxford: Oxford University Press.

…there are two ways for adult second language learners to develop knowledge of a second language: ‘acquisition’ and ‘learning’. In his view, we acquire as we are exposed to samples of the second language which we understand. This happens in much the same way that children pick up their first language – with no conscious attention to language form. We learn, on the other hand, via a conscious process of study and attention to form and rule learning…acquisition is by far the more important process. He asserts that only acquired language is readily available for natural, fluent communication. Further, he asserts that learning cannot turn into acquisition. Krashen argues that the acquired system acts to initiate the speaker’s utterances and is responsible for fluency and intuitive judgments about correctness. The learned system, on the other hand, acts only as an editor or ‘monitor’, making minor changes and polishing what the acquired system has produced…since knowing the rules only helps the speaker supplement what has been acquired, the focus of language teaching should be on creating conditions for ‘acquisition’ rather than ‘learning’ (p.38).

Cook, V. (2001). Second language learning and language teaching. New York: Hodder Arnold.

acquisition versus learning: language acquisition is the normal natural process of getting a language; language learning is a formal process through which older learners may gain a language in the classroom.

Monitor: aspects of language that have been learned (not acquired) can only act as a way of Monitoring speech production.

The main implication for teaching is the crucial importance of comprehension; everything in acquisition depends upon the learner trying to understand…‘Maximize comprehensible input’ (p.191).

Johnson, M. (2004). A philosophy of second language acquisition. New York: Yale University Press.

…second language acquisition can be developed in two ways, by means of two independent processes: acquisition, which refers to subconscious processes that result in acquired knowledge, and learning, which refers to conscious processes that result in explicit knowledge about the grammatical properties of a second language…knowledge about the formal properties of a second language, such as one’s ability to explain the form of the English present perfect tense, does not lead to acquisition. In contrast to acquisition, learning requires the formal teaching of grammatical rules and structures. Since this formal teaching does not lead to acquisition, the teaching of grammar is relegated in Krashen’s framework to the periphery and is associated with the operation of the monitor hypothesis…We appeal to learning to make corrections, to change the output of the acquired system before we speak or write (p.47).

19. What is meaningful language learning and how is meaning manufactured?

Simply put, meaningful learning takes place when there is connection between new entities and existing cognitive structure. According David Ausubel, it is contended that learning takes place in the human organism through a meaningful process. This meaningful process refers to relations of new events or items to already existing cognitive concepts or propositions – hanging new items on existing cognitive pegs which is called schema. Ausubel and Anderson (1965) indicated that meaning is not an implicit response, but a clearly articulated and precisely differentiated conscious experience that emerges when potentially meaningful signs, symbols, concepts, or propositions are related to and incorporated within a given individual’s cognitive structure on a non arbitrary and substantive basis. Therefore, if new language is learned as discrete and relatively isolated entities, there will be no meaningful learning. 

For instance, having a vocabulary test in public schools and other language institutes is considered meaningless since a lot of students are just asked to memorize the list of words in isolation which actually limits students’ potential to use vocabulary in various contexts. Hence, it is quite important to practice vocabulary in context so that language learners could know that word meaning changes depending on various contexts. It would be meaningful to expose language learners in which they read various books so that language learners can naturally understand that a word can vary its meaning depending on where it is used and with what words it is used. 

Examples of meaningful language learning could also be having interesting activities related to the topic/theme and language function of the lesson so that learners could have strong impact on the lesson which could help learners store the input into their LTM. (ex. In GEP class, students do not passively receive input from teachers, but instead they do meaningful activities using target language so they could remember what they do in class and be able to use it for real purpose.)

The reason why meaningful learning is necessary is that it enables learners to retain their memory. When language is learned meaningfully, items are subsumed and have greater potential for retention and in this way only language learners can actually use the language that was only available in their memory.

When language learning is done meaningfully, it helps individuals learn faster and recall better because they aid the integration of new material into existing cognitive units and they provide retrieval cues. To enhance language learners’ memory in language learning, pictures/imagery, related words, unrelated words, and grouping could be utilized. 

· Picture/imagery

New words can be learned by studying them with pictures of their meaning instead of definitions. Pairing L2 words with pictures has been shown to be better than pairing them with their L1 equivalents.

· Related words

New words can be linked or connected to L2 words which the student already knows using synonymy, antonymy, hyponymy (ex. Animals- monkey, elephant, &dogs), and meronymy (ex. Face-eye, nose, lips/ house-door, bedroom, table)

· Grouping

Grouping is an important way to aid recall, and people seem to organize words into groups naturally without prompting. Words belonging to each meaning category are recalled together so if the words are organized or classified in some way before memorization, recall is improved. 

   STM                                             



      LTM

                                   Meaningful Language Learning

When processing language, learners should depend on his or her background knowledge to interpret the text. It’s not the input which he or she finds the meaning in. For instance, in reading, the meaning is not found just in the sentences themselves, but is derived from the previous knowledge stored in the reader’s mind. In this respect, interpreting professional text would be difficult for a person who does not have knowledge on the field even though his or her language proficiency is high. Schema is essential to process the meaning of language. Many studies show that knowing what the passage was about helps learning new vocabulary and understanding the meaning.

It is important to build up the learner’s background knowledge in language teaching. In order to do so, pre-reading activities that build up background knowledge such as word association practice is necessary. Also, techniques that develop processing strategies for the text, such as flow-charting or diagramming activities would also help learners to build up their schema. 

20. What is the difference between competence and performance and how are they related?
Introduction - Definition of competence and performance
  Competence refers to unobservable underlying knowledge of the system of a language which is an ability that enables one to perform while performance which is overtly observable is the concrete realization of competence or actual production of the language. 

 Body 1 : Implementation of theory in practice 
Topic sentence : Competence and performance are inter-related in the sense that performance is the actual output of inner ability which is called competence

- assessing one’s performance is the only way to measure one’s competence. 

- Competence is absolute while performance is highly changeable.

ex) Once competence is built, its status last as it is throughout the life.

    Nevertheless, speakers of the same native language do not speak exactly the same. 

- performance completely reflects competence for there are inner and outer variables that make competence and performance uneven.

Body 2 :  inner and outer variables that make competence and performance uneven.
Topic sentence : Students' performances vary under the influence of variables.

Inner variables : students' personality

Outer variables : complexity of tasks, classroom atmosphere 

Body 3 : Implementation of theory in practice 
 Topic sentences : Teachers should consider inner and outer variables that make competence and performance uneven when they assess their students.

- create supportive  atmosphere to make students perform better

- test students several time to increase the reliability

- test students' best part of their performance

 Teachers should be aware of inner and outer variables that make competence and performance uneven and help students perform better.

Definitions

Lexicon

Lexicon is words units. Lexicon is the set of all the words and idioms (lexical units) of any language. It means to a word in all its various relationships with other words, words combination, how words are connected, stored in people’s brain. It also refers to a mental system which contains all the information a person knows about words. People’s knowledge of a word includes

· Knowing how a word is pronounced

· The grammatical patterns with which a word is used

· The meaning or meanings of the word.

The total set of words a speaker knows forms his or her mental lexicon. 

Lexical items are stored in some form in the speaker’s lexicon and must be accessed in order to be used during the process of communication. 

Grammar

Grammar is language patterns and regularities which are used to convey meaning and the way in which linguistic units such as words and phrases are combined to produce sentences in the language. One important of grammar in most languages is the order of words. Grammar is sometimes called the ‘computational system’ that relates sound and meaning, trivial itself but impossible to manage without. It is considered by many linguistics to be the central area of the language around which other areas such as pronunciation and vocabulary revolve. In some ways grammar is easier to study in L2 learners than other aspects of language because it is highly systematic and its effects are usually fairly obvious in their speech. For this reason, mush SLA research has concentrated on grammar.

Inner Speech

Inner speech is a type of speech discussed by the Russian psychologist Vygotsky, who distinguished between external speech and inner speech. External speech is spoken or written speech, and is expressed in words and sentences. Inner speech is speech for oneself. It takes place inside one’s mind and often takes place in pure word meanings rather than in words or sentences, according to Vygotsky. Vygotsky (1978, 1986) believed that language was a psychological tool and that the usage of this tool invariably led to a series of inner or mental transformations such as the development of higher thought and concept development. This transformation in thinking is achieved through a process of internalization in which language is the key ingredient. The process of internalization is described by Vygotsky (1978) as an internal reconstruction of an external operation (p. 56). Inner speech, or silent self-directed speaking, enables the faculty to "think" words and is the main instrument for verbal thought. Inner speech originates in first language (L1) social discourse and develops in childhood through a process of internalization. Inner speech is a streamlined version of outer speech, characterized by short cuts and speaker peculiarities. One scholar, building on Vygotsky, distinguished four features: (a) silence, (b) syntactical ellipses or short-cuts, (c) semantic embeddedness, i.e. highly condensed word meanings and (d) egocentricity or highly personal word meanings (Johnson 1994, pp. 177–179). The purpose of inner speech is to help structure their thoughts into actions

Contrastive Analysis Hypothesis (CAH)

Contrastive analysis (CA) is the comparison of the linguistic systems of two languages, for example, the sound system or the grammatical system in order to differentiate between what to teach and what not to teach for better teaching and learning. Contrastive analysis was developed and practiced in the 1950s and 1960s, as an application of structural linguistics to language teaching, and is based on the following assumption..

· The main difficulties in learning a new language are caused by interference from the first language (language transfer)

· These difficulties can be predicted by contrastive analysis

· Teaching materials can make use of contrastive analysis to reduce the effect of interference. 

CAH predicts where two languages are similar, positive transfer will occur; where they are different, negative transfer or interference will result. CAH claims that the main source of errors in L2 is negative transfer of L1 habits. The greater the difference between L1 and L2, the more errors will occur. CAH suggests that only differences must be taught and similarities will be implicitly transferred from the L1. 

Input Hypothesis

Input in the Input Hypothesis (Krashen, 1985) is language which a learner hears or receives and from which he or she can learn. The language a learner produces is by analogy sometimes called output.

The thrust of the input hypothesis is that in order for language acquisition to take place, the acquirer must receive comprehensible input through reading or hearing language structures that slightly exceed their current ability (Brown, 2000). It is crucial that the acquirer receive input that is comprehensible and challenging enough to lead to improvements in linguistic competence. Krashen argues that input hypothesis relates to acquisition, not learning. (Krashen, 1982)

Output Hypothesis

Output hypothesis is the hypothesis that successful second language acquisition requires not only comprehensible input, but also comprehensible output, language produced by the learner that can be understood by other speakers of the language. It has been argued that when learners have to make efforts to ensure that their messages are communicated this puts them in a better position to notice the gap between their productions and those of proficient speakers, fostering acquisition. 

Fossilization

It describes phenomenon that a learner’s second language system seems to freeze or become stuck at some more or less deviant stage such as foreign accents, syntactic and lexical errors. In L2, 'Fossilization' refers that non-target forms become fixed in the interlanguage. As this implies, a student may continue to make progress in certain areas, and yet return again and again to the same error. (Thus, for example, we find advanced students who communicate with great skill and who make very few errors, but still do not master the perfect aspect of the verb in English.)
Encoding

Encoding refers to the acquisition to the information. It is affected by rehearsal, imagery and meaningfulness. A distinction can be made between elaborative rehearsal, a form of deep processing in which the to-be-remembered material is related to other information, and maintenance rehearsal, a form of shallow processing in which information is passively repeated. Elaborative rehearsal promotes better retention through associations to existing knowledge, the formation of distinctive memories, and the effortful processing that it entails. Elaboration can be enhanced by organization, imagery, or mnemonics. Students study tactics, such as underlying and note taking, are often passive and do not promote much elaboration. The technique of elaborative interrogation, asking why questions about the to-be-recalled material, increases retention. Material that is more imagable, or concrete instead of abstract, is better remembered. Pictures and objects are remembered better than are words. This may be because of dual coding of both an image and a word. Meaningful material is better remembered. Meaningfulness is defined by the high frequency of occurrence in language, ease of pronounce ability, number of associations to other items, and concreteness or imagability. Basically, meaningful items are ones you are already knowledgeable about. Material can be encoded better if we can find some meaning to it, as in the case of finding a meaningful pattern in an otherwise random string of numbers of letters.

Output Hypothesis

Output hypothesis is the hypothesis that successful second language acquisition requires not only comprehensible input, but also comprehensible output, language produced by the learner that can be understood by other speakers of the language. It has been argued that when learners have to make efforts to ensure that their messages are communicated this puts them in a better position to notice the gap between their productions and those of proficient speakers, fostering acquisition. 

Modularity

Modularity is a theory of brain, which states that the brain is made up of different components or sections which are all specialized for a certain function. Different modules in brain are all connected but they also work separately. Hence even though one part or module of our brain is impaired, we can still speak a language or function in other ways. Language is also seen as controlled by a distinct module of the brain and is not influenced by others, which supports the idea that we learn and need to teach language separately and differently from other elements/modules in the brain. That is, each component of language such as grammar, vocabulary and phonology is operated by a separated sub-module, so each should be or can be taught separately and later combined.  

Acculturation

Acculturation is the process of adjusting to a new place, situation or language.  The acculturation has four stages: which are (1) euphoria (excitement, enthusiasm and optimism); (2) culture shock (anxiety, grief and panic); (3) anomie (gradual recovery of equilibrium and objectivity) and (4) assimilation or adoption (acceptance of new culture, recovery of self-confidence and identity).  Especially in second language learning contexts, the success with which learners adapt to a new cultural milieu will affect their language acquisition success, and vice versa, in some possibly significant ways.

Acculturation is an important concept for understanding SLA because, it has been hypothesized, successful language learning is more likely when learners succeed in acculturating (Ellis, 2003). 

Peer pressure
Peer pressure refers to the influence exerted by a peer group in encouraging a person to change his or her attitudes, values, or behavior in order to conform to the group. Social groups affected include membership groups, when the individual is "formally" a member (for example, political party, trade union), or a social clique. A person affected by peer pressure may or may not want to belong to these groups.

Peer pressure is one of the affective factors that influence on language learning related to age. It is a particularly important variable in considering child-adult comparisons. 

Children want to be like the rest of the kids in words, thoughts, and actions. They are harsher critics of one another’s actions and words and may provide a necessary degree of mutual pressure to learn the second language. 

The peer pressure children encounter in language learning is quite unlike what the adult experiences. Children usually have strong constraints upon them to conform. They are told in words, thoughts, and actions that they had better "be like the rest of the kids." Adults tend to tolerate linguistic differences more than children, and therefore errors in speech are more easily excused. 

Strategic competence

Strategic competence is the learner’s ability to use language strategies to compensate for gaps in linguistic skills and knowledge. For example, if you do not know a word you need to express your meaning, what strategies can you use to make your point? (Bailey, 2005).

Strategic competence is one subcategory of communicative competence defined by Canale and Swain (1980). It is described as the verbal and nonverbal communication strategies that may be called into action to compensate for breakdowns in communication or to improve the effectiveness of communication due to performance variables or due to insufficient competence. In short, it is the competence underlying our ability to make repairs, to cope with imperfect knowledge, and to sustain communication through paraphrase, circumlocution, repetition, hesitation, avoidance, and guessing, as well as shifts in register and style.  

Fluency: 

Fluency is aspect of language ability dealing with language processing in real-time. Fluency is primarily concerned with language use or meaning. Processing speed deals with all four skills.
Nunan, D. (1999). Second language teaching & learning. Boston: Heinle & Heinle

The ability of an individual to speak or write without undue hesitation. (p.307)

Thornbury, S. (1999). How to teach grammar. Harlow: Longman.

…equipped with a core of readily available, fairly automatic, language, so that they can cope with the pressures of real-time communication…automisation of the system.

Hedge, T. (2000). Teaching and learning in the language classroom. Oxford: Oxford University Press.

The term ‘fluency’ relates to language production and it is normally reserved for speech. It is the ability to link units of speech together with facility and without strain or inappropriate slowness, or undue hesitation. 

“…fluency covers speakers’ ability to make use of whatever linguistic and pragmatic competence they have.” They list three types of fluency: semantic fluency: linking together propositions and speech acts, lexical-syntactic fluency: linking together syntactic constituents and words, articulatory fluency: linking together speech segments.

Interlanguage

Interlanguage is a term coined by Selinker (1972) which refers to the learner’s current level of English proficiency (if he or she is an ESL/EFL learner). Language that is in between the native language and the target language is called interlanguage (Folse, 2006). Errors are part of learners interlanguage, that is the version of the language which a learner has at any one stage of development, and which is continually reshaped as he or she aims towards full mastery (Harmer, 2005). Based on the idea of interlanguage, every non native language speaker can be put onto a continuum that brings language learners towards the native speaker norm in the target language so based on the concept of interlanguage speakers of target language are the target or goal language learners need to accomplish and others learning the target language are below the native speakers. (however, there is no clear definition of native speaker norm.)

By a gradual process of trial and error and hypothesis testing, learners slowly and tediously succeed in establishing closer and closer approximations to the system used by native speakers of the language.

   

L1             

 Interlanguage             L2 (target language)

Functions

Language functions are the purposes for which people speak or write. You can say that everything we do, including using language, has a purpose. When we switch the radio or television on, for example, our purpose is to be amused or entertained, or to find something out. In the same way, we only speak or write with a purpose in mind: to help someone to see our point of view, perhaps, or to ask their advice, or to reach agreement with them. We call these purposes the functions of language (Blundell, 1997).


Functions are also called as speech acts which are things we do through language for example, introducing oneself, ordering food and drink, comparing prices, talking about likes and dislikes (Bailey, 2005). 

One of the aspects of general communicative ability is the ability to use language for a variety of functions. Simply put, a language function refers to the purpose that the speech or writing is being used for. Moran (1990) includes the following examples of language functions: greetings, leave takings, interrupting, apologizing, answering the door, begging, refusing, declining an offer, offering help, requesting help, consoling, thanking, warning, making an introduction, responding to an introduction, asking directions, complimenting, expressing condolences, extending an invitation, expressing distaste, answering the telephone, expressing delight, expressing displeasure, congratulating, expressing pain, expressing fear, requesting permission, getting someone's attention, asking for repetition, expressing ignorance, encouraging, accusing, seeking reassurance, expressing fear, remembering, welcoming, asking about health, requesting permission to speak, reprimanding, expressing disappointment, expressing affection, calming someone down.

