Example 1 (http://www.u.arizona.edu/~beaudrie/teachp2.htm)
Many people can go their whole lives without finding their true passion. I, however, found mine when I was only 18. At that very early age I experienced for the first time the joy of teaching a foreign language, and it has been my most entrenched passion ever since. Teaching allows me to make a difference in someone’s life and I have embraced this privilege by dedicating my life to the teaching and research of language acquisition and pedagogy. My specific goals as a language teacher are to foster the students’ awareness of their own and others’ language and culture and help them gain communicative competence in a second language. My general goals are to instill the passion and desire to become life-long and independent learners, assist in the acquisition of new learning and study skills, enable the development of problem-solving and critical-thinking skills, and help students gain self-confidence by, for example, reaching objectives beyond what they considered possible. To reach my teaching goals, I have several principles that guide the pedagogical choices I make for the classroom. 

The overarching principle of my teaching philosophy is that a good teacher is constantly searching for effective teaching practices conducive to successful learning. Language teaching and learning are complex phenomena for which there is no ‘one size fits all’ recipe. Thus, effective teaching involves flexibility, resourcefulness, creativity, and continuous reflection. It also requires the incorporation of new research findings from one’s own and other scholars’ second language studies. Combining insights from practice and research with the flexibility to adapt to each learning situation allows me to meet the diverse needs and learning styles of the students. In my classroom, for example, I started including online synchronous and asynchronous activities in response to research that has shown it to be an engaging, reflection-provoking tool that facilitates collaboration and real-life communication practice. 

My next principle is based on my strong belief in collaborative learning. Learning is maximized when we take full advantage of the students’ prior experiences and knowledge and encourage them to engage in collaborative tasks to achieve specific goals. In the classroom, I design pair and small group activities where students work towards solving a common problem or achieving a certain outcome. These activities allow students to scaffold into what Vygotsky called their zone of proximal development, performing at levels normally not attainable in independent work. Collaboration does not stop in the classroom; I also design online activities where students can participate in authentic interactions outside the classroom. Even when I lecture, I make it a point to actively engage students as we discuss new concepts and gain new understandings from each other’s perspectives. Collaborative activities teach students life skills such as team-work, communication, and individual accountability.

The next principle that guides my teaching is that I firmly believe that effective teaching is student-centered. To me this means engaging each student in the learning process and assuming a role of facilitator rather than ‘transmitter’ of knowledge. As a language teacher, I strive to make all learning experiences meaningful and real for students and to maximize the students’ opportunities for language use in the classroom. For example, the use of technology has proven to be an invaluable tool in making my classroom student-centered. My role as a teacher is minimized when my students participate in collaborative web projects, synchronous and asynchronous communication activities, and multimedia applications in the classroom. Also, a successful student-centered technique I often use is to provide students with activities with an element of choice built into them. Students then have the option to pursue the completion of the task using the means that would be most effective for them. I also believe in building relationships with each student in my class. My students often comment that what separates me from their other teachers is that I ‘really care’. I conduct individual meetings with students three times a semester, I schedule tutoring sessions with low-performing students, and I ask each individual student about their understanding of each new topic. Finally, a crucial mainstay in my teaching is to get continuous student feedback about the class, the activities, their learning, and my teaching. The students’ input helps me mold my teaching techniques and activities to their needs in the class. 

Another central principle in my teaching is balance between challenge and enjoyment. In each lesson, I strive to find a delicate balance between providing students with a relaxed, engaging, and stimulating atmosphere while at the same time setting high expectations for them to reach their highest potential. In a safe environment, students feel comfortable with each other and are more willing to take risks. When students are enjoying the learning process, learning takes place almost effortlessly. One of the most rewarding comments I received from a student was: ‘In your class, I learned almost without realizing I was learning. I don’t know how it happened, but that’s how it was.’

The last vital principle is that motivation is key to ensuring successful learning. A motivated student assumes responsibility and ownership for their own learning and goes beyond any requirements to pursue their own interests and goals inspired by the course. By including community projects, multimedia technology, reflection activities on learning progress, student active participation, and etc…, I engage students in the course content and encourage them to pursue their own learning interests. 

I find no other job more fulfilling and rewarding than teaching both language and language-related content courses. By having students come and hug me when they see me, tell me that they have become language teachers themselves or Spanish majors, or that they greatly appreciate my class despite all of the hard work because they learned so much, or that they are finally able to communicate in Spanish with their grandparents, I know that I have been successful, which continues to fuel my passion for teaching.
Example 2 (http://www.esl-lab.com/phil.htm)

Like other practitioners in the field, my basic philosophy of language teaching/learning has evolved?and will continue to do so?over the years. The guiding principle in my teaching now encompasses the idea that teachers should seek to empower or capacitate students with the necessary skills to take control of their own learning (i.e., the "tricks" of successful language learning), and, at the same time, emulate the behaviors they expect their students to acquire. 

Traditionally, language instruction has focused on creating a interactive, intrinsically motivated approach to teaching, i.e., "delivery," but I feel we need to be paying just as much attention to empowering students with the ability to "receive" the language, (i.e., helping our students learn how to learn). Some of the keys to this recipe include the use of self-assessment surveys, activities that require the implementation of clarification questions and conversational repair strategies, multimedia lessons which encourage top-down/bottom up language processing strategies to decipher meaning, and simulations (classroom "virtual reality") that test all of the language skills in action. More recently, the creation of online material for autonomous learners such as my own Randall's ESL Cyber Listening Lab (http://www.esl-lab.com/) will play a greater role in helping students practice English beyond traditional learning borders. Thus, the end goal is that students can learn to function outside of the sheltered classroom environment without the aid of an external evaluator (the teacher), shifting the burden of learning from the teacher to the student. 

At the same time, teachers should take charge of their own individual development as teachers, researchers, or administrators. The activities we are engaged in (e.g., learning a second/third language, presenting new ideas at professional conferences, publishing research, participating in professional organizations, etc.) have a significant impact on our work. Rather than view the development of teaching as the mastery of prevailing principals and theories that have been laid down by others, individual teachers can devise their own workable teaching models based on experience as both a teacher and learner of languages. Rather than just keep abreast of changes, we can lead them and find our own "niche" in the field of education. I feel my continual involvement in learning, teaching, training, materials development, and committee work over the last several years demonstrates my attitudes towards our profession.

Example 3 (http://instructional1.calstatela.edu/lkamhis/tesl565_sp02/har_mot/tphilo.htm)
I came into English teaching as a writer looking to fund his traveling.  As a writer I spent much of my time trying to compose “perfect” sentences.  As a result, I came to English Language Teaching (ELT) with an  understanding of the language that was intuitive.  I did not know the grammatical terminology, but once I learned that I felt I would be able to teach the language.  I had also spent much of my adolescence drawing pictures, and that helped me with my board work.  These skills have helped my teaching, but I learned early on that they were not enough.  The skills that I had needed to be adapted and there were many others that I had to nurture as well.  ELT was more than grammar and drawing pictures on the board.
I like fun activities.  Because I used them often, I found that I was a popular teacher and the private institutions I worked for liked me because I brought them revenue.  Though I began to notice that students from other classes had skills that mine did not, such as an awareness of how they were learning and a greater accuracy when speaking.  As I started to give reluctantly give more homework and focus on accuracy, I realized that many of my students welcomed this.  Instead of having a rebellion on my hands, as I expected, my students worked willingly and diligently.  They also started to improve in ways they hadn’t before.  Fun was no longer the objective of my lessons, but rather the booster that sometimes motivated learning. 

Along with fun I wanted each lesson to be a unique experience for my students.  I tried many different techniques and approaches, such as role-playing, the silent way, and creative writing to stimulate my class.  Those lessons were often successful at motivating and energizing my classes.   Instead of building on them and exploiting them further I often jumped to the next new thing.  In the process, my students often forgot things from previous lessons and presentations.  While I now understand that variety is an important part of the learning process, I also know that recycling, reusing, and repeating have helped me and my students build upon what we have learned and given us some routines to rely on.  For example, when we do pronunciation the students learn to look at my mouth when hearing the word for the first time and concentrate on theirs when they get an opportunity to say it.  They know how to get into groups and participate in the feedback of their homework.  Furthermore, we collect the vocabulary they have learned and reuse it and connect it to new vocabulary.  With most presentations they get an opportunity to use the structures again.  They still get some varied, exciting lessons, but they also get the familiar and the ability to see their own learning grow.
My philosophy of teaching is to use what I know and what I am good at but also push myself to go further and into territories I might be unfamiliar with.  My knowledge of writing helped me in the first few years with syntax, but I could not rely on that.  Similarly, my fun activities helped me push my students but without someplace to push them to.  My early skills are still within my bag of tricks, but I have had to develop many more and I will never have enough.  Teaching has become the bigger challenge, and now I spend my time trying to teach the “perfect” lessons. 
Example 4 (http://www.ctl.uga.edu/teach_asst/ta_mentors/philosophy/2005phil/pittman.htm)
Before I went to college, I thought I knew for sure that I didn't want to become a teacher. Here I am now, teaching German at an American college, and I can truly say that I love it. Teaching is challenging and though not always easy, it gives me much satisfaction. As a student in school and college, I had many good and bad teachers. I came to realize that all these teachers of different calibers can have a very important impact on students' lives. As a teacher, I try to take the good things from my good teachers, avoid the bad things, and more importantly create my own teaching persona. I do my best to adhere to these principles.

• Be fair. I think it is really important for a student to feel that the instructor is fair to all students and does not play favorites. By being fair, I also try to be strict and challenging but not unreasonable in my expectations.

• Show respect in order to be respected. The affective filter is a very important factor in foreign language learning, therefore, it is very important for me not to make fun of, or be impatient with students who mispronounce words or make mistakes. If a student has difficulties pronouncing a word, I engage the whole class in pronouncing the word in unison. Furthermore, if I expect my students to be in class on time, I always have to be there on time.

• Be accessible. By accessible I mean both a) being there for the students, and b) making the material accessible to them.
a) Many undergraduate students do not make an effort to talk to the professor outside of class. That’s why I encourage my students to come and see me during my office hours or make an appointment with me when needed. I keep in touch with my classes via email as well. Students who make C’s or lower on their tests or essays are always asked to come and see me. I think that with some students especially, a one-on-one discussion and going over their strengths and weaknesses helps a lot. 
b) As far as making the material accessible to students, I think it is important to follow the “i+1” principle but still not to make things too challenging. Therefore, I use foreigner talk as needed, i.e. I use body language to convey meaning, speak more slowly, am careful with word-choice, and use exaggerated stress and intonation.

• Use an interactive, communicative-approach. We know very well that it is not enough to receive input in order to learn a foreign language. Interaction is crucial in foreign language learning. In my German classes, I try to balance student-teacher and student-student interactions. Although students hear more correct, authentic German from their instructor, they can also learn a lot from their peers. The fact that their levels of competence are closer makes students feel more comfortable to speak.

• Give corrective feedback. Though the instructor should not interrupt too much and thus discourage students, it is still very important for them to hear correct German and have their attention drawn to their mistakes. If somebody mispronounces a word, I repeat it correctly and have the student repeat it, or often the whole class repeats the word. I often use metalinguistic tools and contrastive grammar to work on my students’ mistakes. I sometimes point out things such as minimal pairs like “Nacht” vs. “nackt”, the fact that the “ch” sound in “mich” is like the English “human” or that the German “z” is like the “ts” in the English “cats” or “tse- tse fly”. When we talk about the texts, culture, or just general things, I don’t put too much weight on grammar, because I think it is much more important to get the meaning across. I usually focus specifically on grammar only when we talk about grammar. The majority of my feedback is probably corrective recast. Sometimes I also ask students to repeat themselves which oftentimes leads to self-correction without any additional clues. 

• Personalize, make things relevant, keep things in context. It is always easier for students to learn and remember new things when they are linked to something familiar. Therefore, I try as much as possible to keep things in context, use examples that are relevant to the students, and in one way or another personalize the material. For example, when talking about subordinating conjunctions, after explaining the rules, I ask questions like “Warum sind Fremdsprachen wichtig?” or “Warum lernen Sie Deutsch?”

• Be dynamic, entertaining, and motivating. I think it’s really hard to teach a foreign language by sitting at your desk during the whole class period. I never sit while I teach. My moving around in the class keeps the students more on their toes and gives a certain dynamic to the class. Although I’m not there to entertain the students but to teach them German, I think teaching can be done in an entertaining way. Motivation being one of the most important factors linked to success in foreign language teaching, students need to be interested in the German language and culture. If they are motivated and interested, not only will they do well in class, but they can also benefit from the German learning experience even beyond the classroom environment. They could watch Deutsche Welle or read German newspapers on the web even after they finished taking German in school.

• Integrate technology. A very effective way to motivate students of German is to integrate technology in the curricula. Exposure to authentic and up-to-date material, allowing students to work at their own pace, and reducing peer pressure are only a few of the advantages of technology in the foreign langauge classroom. Technology not only extends the walls of the classroom by reinforcing specific grammar, vocabulary, and cultural knowledge skills, but it also creates life-long learners as students learn to navigate and comprehend target language web sites. 

Example 5 (http://www.personal.psu.edu/jrv147/pages/philosophy.html)
Having lived abroad, I feel that I have a special perspective on what it means to be a learner of a foreign language.  Although for many of us, we have a strong desire to become fluent speakers of a foreign language, it is a more realistic goal to become an effective communicator.  I believe it is our job as instructors of foreign languages to help provide the tools for language learners to achieve this important goal.  Thankfully, as technological advances are made, we have at our hands newer, more innovative means of providing these tools through technology in the classroom.  
            If you step into a modern classroom in a higher education institution, you would be hard pressed to find the same education tools that we used as children.  Replacing the overhead projectors and chalkboards are flat-screen projectors and computer based podiums.  Students today are more proficient in technology than most instructors.  Having come to this point, there exists a large gap between what teachers and students know with respect to technology.  In order for the instructor to level the playing field, he/she must become more competent in what have become everyday staples for a younger generation.  
            To facilitate a real cooperation within the classroom, it is important to introduce language through this technological medium.  Students have at their disposal vast knowledge of the Internet.  Why not use this to our advantage as well?  Using computer-based instruction models like ANGEL facilitate language learning through tech-savvy means.   They are also useful for accommodating different student learning styles.  As students control how they navigate through these programs, they are able to receive useful feedback and comprehensible input at their own pace without feeling pressure from their peers—a typical deterrent for second language learning.  Using computers and the Internet could help motivate students to learn a second language by showing them its relevance to their lives.  As instructors, we can provide students with resources and real media through the web that show students what it means to be a member of the global community whether it be through leisurely traveling, joining NGO projects abroad after graduation, and even Study Abroad programs during their undergraduate careers. 
            Another important aspect of my teaching philosophy is understanding a good teaching methodology.  Often times, foreign language instruction is left to the whims of strict prescriptivist teaching models which ignore the actual stages of acquisition of language learners and present quite unrealistic goals in effective communication.  Using the Communicative Language Teaching Method, foreign language should be taught in a way that supports how second language learners process information in the classroom—namely, by providing solid, comprehensible structured input before students are even asked to produce target language structures.  In order to accomplish this goal, the learners in the classroom must always be the focus of every single class.  After all, a good instructor already knows the foreign language.  Students are shown to acquire a second language when they are asked to communicate in that language.  In other words, communication (the exchange of information) is a means to acquisition.
            What would differentiate having an instructor and a student learning on his own?  The instructor serves as a resource tool for the students—as a way for students to check their hypotheses that they develop in second language acquisition not only by providing comprehensible input but also by offering useful feedback yet not explicitly. Ultimately, students should feel comfortable in their roles as purveyors of meaningful communication. An important facet of my teaching philosophy is to provide a comfortable, non-threatening environment for all students.  By making the content of the lessons more applicable to the students’ lives, the instructor creates the appropriate, affective environment necessary for second language acquisition.
            Just like any other discipline, there is constant updating of theories and methodology in second language acquisition.  I feel it is essential, that instructors stay updated on these changes and evaluate from his/her individual perspective the merit of this constantly changing field.    I want to provide the best environment for all students to be able to learn a second language.  Not all students learn in the same manner, and I hope to be amenable to these different kinds of learning styles.  Most importantly, I want to instill in all of the students the importance of speaking communicatively which naturally includes making mistakes.  The ultimate goal of any student should be to effectively communicate his/her ideas. 

Example 6 (http://www2.hawaii.edu/~sford/philosophy/index.html)
I have always considered myself a cultural boundary crosser of some sort or another since my youth. As a boundary crosser, I have learned a great deal about other people and the world around me in part due to openness to other cultures. This openness has also helped to broaden my perspective and better understand culture-specific behavior. I feel that these are essential qualities for a language teacher to possess, and in fact, it is this awareness that motivated me initially to enter the field of teaching ESL. As a student in an exceptional ESL degree program, I was able to build upon my original motivation a solid theoretical foundation on which to base my future teaching approach.

In my personal philosophy of teaching, I believe that it is important to be consciously aware of the theory behind what I teach as well as the way that I teach. It is very empowering for me to understand the theories associated with my field and to be able to reflect those theories in my teaching approach. Considering second language acquisition theory, my personal teaching philosophy is based on social constructivist and critical pedagogic approaches to language acquisition. Some of the more salient aspects of my teaching philosophy include:

· The learner’s preexisting knowledge 

· The social functions of language 

· Whole language approach 

· Individual creativity 

· Student rapport 

· Teacher self-reflection 

My teaching approach in ESL is to guide my students through the process of English language socialization while addressing the above theoretical considerations. In my classroom, I address these theoretical concerns in the following ways:

Develop the learner’s preexisting knowledge
I begin with the belief that all of my students come into the classroom with preexisting knowledge that contributes to the learning process, whether this be linguistic or lived experiences. I make an attempt to discover and exploit this knowledge from the outset by surveying my students’ linguistic knowledge and personal experiences. Then I encourage my students to capitalize on their strengths and experiences in order to develop their English abilities. For example, I realize that while most East-Asian students have a high degree of knowledge of English grammar, many lack conversational fluency; therefore, I tend to focus less on grammatical aspects of English with these students and spend more time developing communicative abilities.

Understand the social functions of language
Not only is it important for me to teach my students the mechanics of English, it is also very important for me to instruct my students in the proper use of the language. Therefore, I devote time to discussing the different linguistic genres and discourses that exist in society and emphasize the importance of these notions in academia. Through an awareness of and engagement with different genres and discourse styles, students may undergo personal transformations that lead to success in various social and academic settings. As an example activity, I teach my students a lesson in email pragmatics (Netiquette), whereby I ask them to write an email to me requesting an essay extension. Then we examine pragmatic mistakes committed in their emails and analyze examples of pragmatically correct emails to professors. Finally, students correct their original emails and resubmit them to me for credit. Most students have never received this kind of writing instruction before, and all believe that it is important to know this information.

Emphasize a whole language approach to teaching
I design my lesson plans mindful of the whole language approach to language instruction by incorporating oral and written language skills into activities that encourage social interaction and are personally meaningful to my students. One activity that embodies this approach is peer feedback of essays. I regularly have my students engage in peer feedback, with slight variation of the activity each time. In pairs or in groups, students read peer essays, provide either written or verbal feedback, and discuss the writing process for that particular essay. Students seem to enjoy and benefit tremendously from this activity.

Encourage individual creativity throughout the learning process
I believe that creativity is perhaps one of the most under-utilized human characteristics in the context of language learning. I emphasize to my students that creativity is an important aspect of writing and speaking. It is important in writing as a factor in paraphrasing, developing and combining ideas, and avoiding plagiarism. Creativity is also an important consideration in oral production because even with a limited vocabulary, creative use of language will help facilitate meaning. With that said, I encourage my students to take chances and use language creatively to express themselves. Many opportunities for learning can come about in this manner.

Develop and maintain rapport while claiming legitimate authority
Rapport is an important aspect of classroom pedagogy that I believe has more to do with people-management skills than to teaching specifically. If I begin by managing the class well, I feel that good rapport can be achieved. I think of rapport not as something that only exists between teacher and student but also as something that exists between the teacher and the class as a whole. A class is composed of many separate individuals, but when those individuals come together and engage in the social functions of a classroom, certain characteristics of group dynamics become more apparent than those of the individuals that make up the group. It is for this reason that rapport on the group level is a goal for me as a teacher. However, my concern for rapport needs to be balanced with my expectations of my students. As a person appropriately trained in and experienced with language teaching and learning, I claim legitimate authority over these issues in my classroom. Therefore, I expect a certain level of attention and respect from my students. I make my beliefs explicit by including some of my expectations in my syllabus (e.g., cell phones and pagers must be turned off in my classroom), by discussing my personal thoughts with my students when the need arises, and by interacting consistently with my students.

Engage in a constant process of self-reflection and evaluation
I am a firm believer in a continuous process of teacher self-reflection, in which self-evaluation is connected to lesson planning and overall teacher development. By incorporating a system of consistent reflection in my teaching, I feel that I am able to continually progress as a teacher as I adapt to the changing needs of my students. My constant reflection is based on principles of action research and includes a teaching journal, annotated lesson plans and activities, and videotaped class sessions.

Through a complex interaction between my personal philosophy of teaching and the theories behind my philosophy, I strive to develop the full potential of my students in the language learning context. As a guide on their journeys of linguistic discovery, I hope that I can foster skills in my students that will prepare them for greater social challenges. In the process, I also hope to continually broaden my cultural awareness while I progress as an instructor.

